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Core Values 
 
The school’s core values are  

 Show RESPECT 
 Take PRIDE  
 LOVE LEARNING 

We strive to show these in everything we do. 
 
Aims of this policy 
 
To provide an outline of expectations for teachers so that they can 

 Support the school ethos to empower students so that they “take pride in their 
achievements” and “love learning” 

 Use consistent teaching and learning strategies across classes and year groups to 
enable excellent learning across the school. 

 Outline training and research opportunities for teachers so that practice at Oaklands 
uses the most current educational research adapted to enhance the ethos and 
educational aims of Oaklands 

 
Introduction 
 
Metacognition 
John Hattie states that the best learning takes place when: 

 “Pupils see themselves as their own teachers and teachers see the learning through the eyes of 

their pupils”.  

 
In order to deliver this, Oaklands school believes in actively teaching the skills of 
metacognition so that each child understands and has the confidence to take control of their 
own learning. Oaklands uses the work of the Education Endowment Fund and Guy Claxton to 
inform practice. 
 
The 4 metacognitive areas we model and teach are: 
 

1. Reflectiveness – the strategic understanding of how to learn best 
2. Resilience – the emotional strength and control needed to learn 
3. Reciprocity – the social skills and attitude needed to work and learn from others  
4. Resourcefulness – the cognitive skills to help themselves to be the most successful 

learners. 
 

These learning behaviours are modelled by staff, taught and encouraged in lessons.  
Please see appendix A for an assessment grid to show the progression through these 
behaviours and a copy of Guy Claxtons diagram to explain in more detail.  
For further details of how this links to our ethos and behavior policy please see our Positive 
Behaviour Policy. 
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The Cognitive Science of Learning 
Oaklands Primary School has designed its Teaching, Learning and Curriculum Policy around 
the cognitive science of how children learn. Further training documents can be found in the 
Appendix. 
 

Memory and strategies for learning 

 
Most subjects in our curriculum are planned in learning journeys based around this structure 
of learning. 
 
 
Curriculum Planning - INTENT 
 
The Oaklands Primary Curriculum 
 
Core Values 
 
Our curriculum is based on the National Curriculum 2014 and augmented by our school Core 
Values especially:  
 
Respect 
Respect yourself and every member of the school community 

 Respect and learn about every culture, religion and family in our school 
 Respect everyone’s right to be safe, healthy and happy 
 Respect everyone’s right to an education 
 Respect everyone’s right to be heard 
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 Respect our planet and the environment around us 

They reflect what we believe is important for our community and our school cohort. We 
believe that educating our children in this way will ensure that they have success 
academically, emotionally and socially – and that they are equipped with the knowledge, 
skills and moral purpose to support the world to be a better place.  
 
Our curriculum is not just the subject content that we plan, but also the attitudes, beliefs and 
morals that inspire our school. We believe that all pupils should show Respect and Pride for 
themselves and others and have a lifelong Love of Learning. Our teaching and behaviour 
policies keep these core values at their heart and they inform everything that we do.  
 
Our teaching curriculum is augmented by assemblies, performances, extra-curricular clubs, 
trips and visits and our wraparound care. The content and delivery of these experiences are 
all informed by these values. 
 
The content of our curriculum – Long term Planning 
 
Our curriculum is organised into different subject areas that reflect the content of the 
National Curriculum and the context that we believe is needed to ensure that our children 
understand their community. Subject areas that complement each other have been organised 
together into the same half terms in order to maximise learning time. Excellent reading books 
form a starting point for each half terms learning.  
 
Each subject area has an overview that orders the progression of disciplinary and subject 
knowledge and organizes when it is taught from Early Years to Year 6 (except MFL – taught 
year 3 – Yr 6). In addition to this, the “Oaklands Creative Curriculum Map” outlines the 
learning objectives for each subject in each term across the whole school. The progression in 
knowledge and skills can be seen across a unit of work, across terms in a year and across 
years throughout the primary curriculum. Opportunities for cross curricular links are also 
highlighted to encourage the application of knowledge and skills in different contexts and 
maximise remembering.  
 
Mid term plans - Oaklands SOLO learning journeys 
 
Each unit of work, as detailed in the curriculum map, has much more detailed planning that 
supports teachers’ curriculum knowledge, expectations and lesson planning. We are 
transforming each of our schemes of work into “Oaklands SOLO learning journeys” that follow 
a similar route through each conceptual development. This is informed by research on the 
development of cognition; metacognition; oracy and the development of long term memory. 
 
As described in the introduction there are 2 stages to deep learning through developing 
memories. 

1. Making meaning 
2. Effective practice 

 
We have matched these two stages onto our SOLO planning framework which breaks each 
stages of learning down even further. 

1. Making meaning – pre-structural, unistructural, multistructural 
2. Effective practice – relational, extended abstract 

 
 
The symbols below are mapped onto each step of our learning journeys and represent each  
stage. The corresponding verbs link to the activities that are provided for learning in these 
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sections. 

 
Stage 1 - Making Meaning: 

In the initial learning phase comprising pre-, uni and multi-structural the focus should be 
on creating meaningful connections to prior knowledge: explain clearly, discuss 'How' and 
"Why', give concrete examples. In this stage, just holding the learned information in mind may 
require most of Working Memory resources, hence attempts to introduce more complex 
activities, may result in working-memory overload. Applying the concepts from the Cognitive 
Load Theory

5

 that emphasize ways to reduce undesirable load would be recommended.  

Teaching tips to help make meaning  

In your SOLO planning during pre-structural, uni structural and multistructural stages ensure 
that you: 

 Activate prior learning before the new concept introduced – revise what the children 
should have learned previously. This is a good assessment for learning session and will 
help the children remember concepts to link to this new information and so develop 
stronger schema. It will also help you pitch your lessons. 

 Clarify vocabulary so children are not cognitively overloaded. Display them with 
pictures and at least 2 worked examples so children can reference them in the 
classroom. 

 Explain one concept at a time – chunk the information given so it is manageable.  

Make sure the children are doing active learning – if they do not have to make an effort 
then they will not remember. This means that all children must complete the tasks 
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themselves – scaffold the tasks so they are easier if they cannot complete them on their 
own.  

Remember – explain clearly, discuss “how” and “why”, give concrete examples 

 Use active learning techniques to impart information – often much better than 
powerpoint as children do not always attend. Eg drama; videos, models or other 
physical ways of representing the information as well as explaining it verbally. These 
are dual coding techniques – eg pictures and words to help them lay down a memory 
trace. For those children who are EAL or with SLT this will help them conceptualise 
without words – or pre-articulate. 

 Follow up with more difficult concepts in reading comprehensions - this way the 
children who are confident can get on and you can scaffold the understanding of those 
who have more cognitive load in learning. Eg need more support with vocabulary or 
need more concrete examples. 

 Ask the children to elaborate their learning in order to link concepts – eg get them to 
answer “how” and “why” questions  eg after a reading comprehension or in a game. 

 Ask the children to explain the concepts clearly – using structured representations, 
models, pictures, process diagrams or mindmaps can help them build a visual 
representation here. Use modelling and stem sentences to help them articulate these 
concepts too. If children need more support then partially fill in process diagrams or 
mind maps, or give them a selection of answers and they have to select the right ones 
and place them in the correct order or in the correct box and then explain why they 
have done it. Every time they have to complete a task then they will be laying down a 
stronger memory trace so it is better to scaffold to relieve the cognitive load and free 
up working memory so they can process and get to deep learning. Once they have 
completed the scaffolded version then they might be able to complete the 
unscaffolded version later. 

 Be careful of overloaded children relying on staff or those more confident to “help 
them” complete a task - they are actually just doing the task for them. This means 
they will never make links in long term memory to form a schema and will never learn 
it. The child’s learning will go backwards and this is possibly the most damaging thing 
that can happen to that child’s education.  If you find this is happening then you must 
think carefully – and possibly also seek advice – on how to scaffold the work so they 
can access it. Support staff please flag to teachers if you find this happening. 

Read more about establishing understanding 
Making meaning – the steps in the Oaklands SOLO plan 
 
Pre structural 
 
We start each learning sequence with a lesson that activates previous learning and models 
the final expectations that the child will deliver so that they are aware of what they will be 
learning and the children can start to map out their learning journey over time. Ensuring that 
the children know the expectations and that every child is expected to achieve this given time 
enables them to be RESILIENT like our learning hero “Plucky Clucky” and keep going. It is very 
important to our school ethos that every child expects to achieve the same as each other. 
 
 
Unistructural and then multi structural 
 
Then the different steps to success are taught and practiced so that the cognitive load for 
children is minimised per step and children can become fluent in each aspect of the concept. 
Breaking the learning into very clear steps helps our children to be more metacognitive in 
their learning and supports their REFLECTIVENESS. It enables them to be very self-aware of 

https://sites.google.com/view/efratfurst/understanding-understanding
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what and how they are learning and enables them to replicate this later in more complex 
situations. The children understand that this is learning like our learning hero “SEYMOUR”.  
 
Stage 2 –  
Effective Practice: SOLO plans sections – relational and extended abstract 

In the Practice phase focus on using the information, building retrieval pathways to make it 
accessible for future use. In this phase it is recommended to focus on effective practice 
methods like retrieval practice (trying to answer questions, rather than reviewing answers) 
and distribute the practice over time, to make it more effortful. The effort is a big part of the 
reason these strategies are effective, it is also the reason they should be applied following 
the establishment of the knowledge in the previous stage. 

Teaching tips to help practice retrieving the information 

Plan in opportunities at the beginning of lessons to retrieve the information learned in 
previous lessons – you can use the following – make it more difficult the more times you do 
it. Providing times to remember key information with days, weeks and even months between 
each time of remembering strengthens the path to the memory. This is called spaced practice:  

 completing mindmaps from memory that they filled in before; (example of using 
visuals and words called dual coding) 

 completing annotations on diagrams given – and then asking them to draw diagrams 
for themselves (example of using visuals and words called dual coding) 

 completing cloze procedure together – then asking them to write the explanation out 
in full from memory. 

 ordering steps in a process – start with giving them the explanations and then give less 
and less detail so children have to write more themselves as they learn it better. 

 linking answers to questions – various levels of information completion depending on 
level of scaffolding needed. 

 low stakes quizzes – in class or can use various apps for this for homework  
 online games for rote learning – eg TT rockstars 
 provide children with different concrete examples or problems illustrating their 

learning in real life and ask to identify and solve – often used in word problems. If uses 
a variety of different learning from different lessons and topics across a subject then 
this is called Interleaving. It really ensures that children can access that memory trace 
from a variety of different places. 

 Truth game – answering whether statements are true or false. This encourages them 
to remember the details of their knowledge. Be careful with this one – it must have 
feedback from the teacher as if children’s learning is not accurate they might change 
their memory to include wrong information. 

as children become more fluent then mix up definition work, true and false statements or 
“how and why” questions from different lessons – called interleaved retrieval practice. This 
means that they will recognise the knowledge out of context and this creates different and 
stronger pathways to the memory 
 
Effective practice – the steps in the Oaklands SOLO journey 
Relational 
Finally, opportunities are given to use and apply all this knowledge so that they blend these 
steps together and become fluent. During these lessons children are deepen their 
understanding in different ways. Eg by reasoning, analyzing, comparing, or by using different 
steps in a more complex outcome. Here children are taught to plan out their learning (like our 
learning hero Seymour) and use their previous learning or RESOURCES like our learning hero 
WISE OWL. 
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Extended abstract 
 
Later in the curriculum map, there are chances to revise and build on this knowledge, usually 
in the same subject and often in other subjects too. This helps children to remember their 
learning over time.  
 
At all times the learning journeys are shared with the children so they can evaluate their 
success and (as they get older) can move themselves along the journey as much without the 
aid of the teacher as possible. Children are encouraged to challenge themselves and persist in 
their learning throughout the learning journeys and become as independent as possible. They 
would recognise this behaviour as learning with RESILIENCE like “Plucky Clucky”. 
 
Opportunities to learn with others and build RECIPROCITY (like our learning heroes BUSY and 
BUZZY) are also built into lessons across each of the learning journeys. The development of 
Oracy skills can be found on the front overview sheets of each unit. 
 
Long Term Planning - practicalities 
 
The Foundation Stage 1 and 2 
 
The Foundation Stage is planned around topics that are developed from “Child Interest” 
themes and there has been a huge focus on using books from the CLPE Power of Reading 
project as a stimulus for cross curricular topic work. Curriculum foci are laid out according to 
the Early Learning Goals. It is monitored across weeks and coverage of the entire curriculum is 
ensured across each half term and the whole year by formative assessment monitoring. 
 
KS1 and 2  
 
English 
 
Oaklands uses several different strategies to teach reading 

1. Read, Write Inc (RWI) programmes (KS1) – to teach the “building blocks” of phonics; 
spelling; and handwriting; across the school, as well as the reading and writing skills 
developed from the more well known “Read, Write Inc programme for KS1”. Some RWI 
interventions are also delivered into KS2 as needed. 

2. Reading lessons – In Year 2 children who complete the RWI programme move on to the 
RWI comprehension reading programme. From Year 3 each teacher also teaches 
reading through the “Oaklands Metacognitive Reading Programme” through the 
specific teaching and application of reading skills in daily sessions of 30 - 45 minutes 
daily. 

3. Home reading – all children are expected to read at home daily and record it in their 
reading log. Any child who needs to use the reading scheme will be provided with 
enough books to be able to read every night – usually 3 times per week. 

4. Writing – the Oaklands writing programme combines elements of Power of Reading, 
Pie Corbett and Mark Hartley’s art of writing programmes in units of work written up 
on Oaklands SOLO plans. These focus heavily on developing oracy in the first section of 
the writing learning journey. They then progress to basic grammar and spelling work 
and finally combine to plan, write, edit and improve a longer piece of work. Children 
then use all of this knowledge to create their own piece of work. 

 
Mathematics 
 
Oaklands follows the maths Mastery approach to mathematics. We are working with Fox 
maths hub to deliver lessons with the idea of teaching the “5 big ideas” for each concept. 
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Maths SOLO plans are augmented by resources from White Rose, NCETM and maths no 
problem text books. 
 
Science, Computing and Foundation subjects 
 
The Oaklands Creative Curriculum Map outlines which different statements from the New 
National Curriculum will be taught in each half term, and the progression of learning across 
weeks. English, Maths, Science, Art, DT, French, Geography and History all have Oaklands 
SOLO unit plans with detailed lesson plans. These are stored on the Oaklands Curriculum 
folder on TEAMS. The other subjects use schemes of work supported or delivered by external 
agencies who work with the school to support our curriculum delivery. 
 
Different colour headings on each SOLO plan signify different subjects 
Blue – Maths 
Yellow – English 
Green - Science 
Purple – History/ Geography 
Orange – DT/ Art 
Red - French  
Music – Charanga plan 
ICT -3BM plan 
RE – RE today plan 
PE – Real PE plan 
 
 
Teaching - IMPlEMENTATION 
 
The classroom learning climate should reflect the school ethos and must ensure that all 
children feel encouraged and enabled to learn and that mistakes are an opportunity to be 
embraced in order to explore learning more deeply.  
 
School and classroom learning environments 
 
We should all RESPECT and feel PRIDE in our school environment. In order for everyone to feel 
valued in school and be able to learn effectively we must all take care to ensure the 
following is in place: 
 

 All areas must be safe 
 All areas must be neat and tidy and free from clutter so that we can find the resources 

we need. 
 Communal display boards should be attractive, informative and follow the school’s 

branding policy using the jade, purple and silver colour combinations for backing 
paper, titles and borders. Displays should celebrate the “love of learning” and the 
school ethos. 

 Classroom displays are there to give visual support for learners and should therefore 
support the current learning and be easy for the children to read from their chairs.  

 All learning resources should be stored in centralised, easily accessible places that are 
clearly labelled and kept in good condition. Coordinators for each subject are 
responsible for ensuring their subject resources are fully stocked and kept in good 
order in central resource areas. If we work together there should be no reason why 
class teachers keep their own stock as this is financially inefficient and could lead to 
waste. 
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 Classroom resources used on a daily basis should be kept in well labelled, accessible 
places. We must all work together to ensure all classes have enough resources and if 
resources are running low the appropriate coordinator is informed so that no class 
goes without. Please respect the care value “respect the planet” and ensure that 
resources are treated well and nothing is wasted. 

 The classroom environment should support a developing love for reading at an age 
appropriate level. Each classroom should have a designated book area/corner with 
good quality books from a range of authors; it should include different genres and 
reflect the diversity of the class and of the world. The reading environment in 
classrooms should be kept tidy and organized with labels or categories of book types. 
A designated reading display should provide opportunities for children to share their 
views of books/reading, as well as promote relevant stories/reading material.  

 Each class should also have a phonics speed sound display that is easily referred to by 
pupils as a resource to support them.  

 The mathematics environment should include the following items  

Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 
Linking cubes 

Numicon 

Counters 

Tens frames 

Bead strings 

(10 &20)    

Straws 

Number lines 

(to 20) 

 

Linking cubes 

Numicon 

Counters 

Tens frames  

Bead strings (10 & 

20) 

Straws 

Number lines (to 20) 

Hundred square 

Base 10 (100, 10, 1) 

Place Value counters  

 

Counters 

Base 10 

Place Value 

counters 

(1000, 100, 

10, 1) 

Hundred 

squares 

Straws 

 

Times tables 

Numicon  

Bead strings  

Counters 

Base 10 

Place Value 

counters 

(1000, 100, 

10, 1, 0.1, 

0.01) 

Hundred 

squares 

 

Times tables 

Numicon  

Bead strings  

Counters 

Base 10 

Place 

Value 

counters 

(decimals 

to 0.001) 

 

Counters 

Place 

Value 

counters 

(decimals 

to 0.001) 

 

 

 Children should have immediate access to essential resources for work eg pencils, 
handwriting pens, white boards etc and should not have to leave their seat. These 
resources should be kept in good working order so that they can be used immediately 
– eg pencils sharpened before class and dried up whiteboard pens removed. Children 
should not need to bring in personal resources to supplement. 

 All exercise books and work should be neatly kept and easily given out so that children 
can be proud of their work. They should be labelled with the school logo and kept 
clean in plastic wallets. Labels on books should not be handwritten. 

 EYFS resources – should be stored in the central resource cupboards in clearly labelled 
boxes. They can be shared between Reception and Nursery classes. No resources 
should be left outside other than large equipment that is purposefully designed to be 
weather proof. 

 
 
Teaching 
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Lessons should be pitched appropriately for all pupils and follow the appropriate Oaklands 
scheme of work. Lessons should maximise opportunities for active learning for the children 
and be well organised and resourced. Opportunities should be given to pupils to review their 
learning and develop the skills of resilience, reflection; resourcefulness and reciprocity 
throughout their lessons. The following strategies are designed to enable that. 
 
Each lesson or learning opportunity should contain the following: 
 

 
1. Ensure that children are in the green zone for learning 
2. Clear learning journey – teachers and children should have a clear idea about where 

the final phase of their learning will be within each unit. This can be displayed so that 
children are aware of the progress of their learning. 

3. Clear learning objective that is explained to the children at an appropriate time as 
decided by the teacher and clearly displayed. Children should also understand the 
context and reason for learning. This should be focussed on learning content or a skill 
and should not ever be a task to complete. 

4. Success criteria – a clear list of criteria that clarifies the skills and content that need to 
be learned in order to achieve the learning objective. Exemplification of these by using 
high level pupil work is often helpful. It is important that teachers and support staff 
know the success criteria they are looking for before they enter the classroom so that 
they can teach and support children with understanding of the learning journey and 
challenge them to achieve their best. 

 
5. Interactive teaching strategies that ensure 100% children are involved in learning. All 

children are expected to respond to questions if asked and 100% engagement is 
expected through teaching techniques such as:  

 Not relying on “hands up” to choose children to answer questions (lolly sticks 
can help teachers to select random pupils, although being aware of the class 
and choosing children who are not so sure will also prevent the ethos of sitting 
back and waiting for more confident children to answer) 

 Opportunities for discussion with learning partners with a requirement to give a 
visual response at end of discussion to ensure focus and to enable feedback eg 
on mini whiteboards,  

 using other interactive resources such as hand signals, phonic or number fans.  
Teachers must ensure that all children make a response or ask for help from a 
peer in order to make a response. 

These techniques also allow the teacher and support staff opportunities to make 
formative assessment judgements so that small adjustments in teaching can be made 
in order to pitch learning to the needs of each child.  

 
6. Reciprocity - Children should be taught how to listen to each other, reflect on each 

others ideas and express themselves with support from sentence stems and 
vocabulary. Opportunities should be provided to encourage children to learn from and 
with each other in partners and small groups as well as whole class. 

 
7. Differentiation – so all children are making good progress at all times 

All learning should be pitched at the “proximal zone of development” for each child. 
Teachers should use formative assessment and then plan for different groups and 
individual learning depending on need and the next steps in their learning journey for 
that concept. Additional resources and scaffolding to support different children to 
achieve concepts at the same time is encouraged. Using “staggered teaching” to 
manage different group’s learning is expected to be used as a regular strategy. 
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8. Lots of opportunities to embed skills and knowledge and apply this in problem solving. 

Children should spend most of their time in lessons actively applying the knowledge 
and skills taught in order to embed knowledge and skills and use and apply their 
knowledge in different ways. Mistakes should be expected and valued and used as an 
opportunity for children to learn. (see section on feedback) Children should not spend 
large amounts of time passively watching the teacher explain or model. 

 
9. Visual and resource support should be given as needed to enable all children to 

succeed. This is especially necessary for EAL and SEN learners. Possible ways of doing 
this include: 

 Use of learning walls and display boards and other visual resources to support 
learning during the lesson and exemplify standards. These resources should be 
clear enough for children to be able to refer to them during the lesson without 
getting up from their seat. 

 Provision of physical resources for example: eg variety of different counters and 
numicon in maths, physical resources to explore for art/ history/ geography/ 
RE/DT 

 Provision of visual resources to scaffold thinking – eg modelling of use of 
different appropriate thinking maps – see appendix B for summary and this link 
for further information 

  https://knilt.arcc.albany.edu/Thinking_Maps_Mini_Course 
 

 Provision of oral and aural resources to support communication of ideas – 
modelling of key vocabulary, grammar and phrases in lessons supported by key 
vocabulary sheets or dictionaries in home language and English for other 
subjects. 

 
Children should be taught how useful different resources are to them so they can 
actively choose the best resources they will need to support learning. 
 

 
10. Reflection, Resourcefulness and Resilience – Feedback to pupils and pupil self 

evaluation (see Assessment section for further details) 
Opportunities for teachers; support staff and pupils to reflect on learning and 
celebrate and take pride in their achievements are essential to develop the 
confidence and resilience to identify and act upon the next steps in the learning 
journey. 
These could include:  

 Conferencing and conversations with individuals 
 mini plenaries for groups of children with similar mistakes or learning needs 

– the “staggered teaching” can help organise these targeted feedback and 
teaching sessions. 

 whole class plenaries at middle or ends of lessons give feedback to children 
in order to extend and develop learning. 

 Target setting and marking are an important part of feedback and times in 
lessons should be set aside to ensure that marking is completed and 
individual targets for future learning are set, referred to and acted upon in 
lessons. (see Assessment section for further details) 

 Pupil self evaluation – children should be taught to reflect on their learning 
within lessons and edit and improve their work. They can then identify the 
next steps needed to improve their skills. Pupils editing should be completed 
in purple pen.  

https://knilt.arcc.albany.edu/Thinking_Maps_Mini_Course
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 Opportunities to respond to marking should be planned into lessons. Pupils 
should respond in purple pen. Teachers should ensure that the time spent on 
marking has impact on their pupils learning. 

 
 
Assessment - IMPACT 
 
Assessment is essential for good teaching and learning.  

 Formative assessment should happen continuously in lessons and through marking and 
should inform teaching in lessons and future planning.  

 Summative assessment: Our formative assessment system generates summative 
assessments that can be used to analyse the progress of different classes and groups 
of children across the school. These are used to inform training and the school 
improvement plan.  

 
 
Formative assessment 
Pupils and teachers should make formative assessments during lessons through interactive 
teaching strategies and the marking of work. This should inform their teaching at all times. 
 
Pupil self evaluation; Peer Marking and Teacher Validation 
 
The most effective form of marking is by including pupils in the evaluation of their own work. 
This can be done individually or through peer marking. Opportunities for this should be 
included in lessons. These opportunities will only work if learning objectives are broken down 
appropriately over time; are pitched well and shared with pupils. They must also be 
supported by appropriate exemplified success criteria and the process needs to be modelled 
by teachers. 
 
In order to ensure that pupil and peer self evaluation is accurate, teachers and pupils should 
use the same marking code and grids. Teachers and teaching assistants can then check the 
pupils’ marking of the work and use the pupils self evaluation to further inform their 
assessment and planning. Teachers marking should guide the pupil’s self assessment and 
ensure that next step targets are appropriate and standards are high.  
 
 
Teachers should ensure that praise for good learning includes specific comments on the skills of 
reflection, resilience, resourcefulness and reciprocity so children know how to replicate them. 
Children who display particularly good learning behaviours are rewarded in assembly on 
Fridays and their names will go on the Love of Learning tree. Please see the Positive Behaviour 
Policy for more details. 
 
Tracking pupils progress against the curriculum - Marking work 
Marking grids (see appendix C) are placed in books in most lessons in order to support the 
communication of learning objectives and success criteria to pupils. This enhances the 
children’s ability to reflect on their learning throughout the lesson and improve on it. 
An example can be seen in Appendix C. These grids allow the children to understand 
standards and expectations by using the success criteria, remind themselves of their 
individual target, celebrate their success and then highlight the key aspect that they need to 
work on to continue on their learning journey. Teachers should complete the separate column 
on the grid to allow children to see if their self assessment is accurate. 
 
The code for the marking grid is: 
T – taught 
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P – partially met 
A – achieved 
M - mastered 
 
In order to support a child’s understanding of their learning further the teacher also gives 
additional feedback in the following ways: 
 

 When marking extended writing in English books and extended writing in other 
subjects, teachers highlight sections of work showing achievements to be proud of in 
pink highlighter pen (Pink for Proud). This should be linked to the success criteria. 

 Points for growth or correction should be marked in green (green for grow).  
 A more detailed “next step” linked to the success criteria or an ongoing punctuation or 

grammar focus that the class has been working on, can then be communicated by the 
teacher or set by the pupil or peer as an editing or correcting focus. 

 Pupils’ responses to this should be recorded (usually by them) using purple pen. (Year 
1 find the purple pen harder to control so they should be introduced to this when 
appropriate. Year 1 corrections and improvements are made in pencil initially) 

 Pupil/ Peer evaluation of extended writing – sometimes it is appropriate to ask 
children to show where they have included success criteria in the extended independent 
writing draft. This should be completed in purple pens or if there are several criteria in 
different coloured sharp coloured pencils by underlining with a ruler.  

 At least every half term a final draft of an extended piece of work, from English or 
another subject, should be written accurately into the “acorn book” in their neatest 
handwriting, ensuring that all common spelling and punctuation is correct. 
 

Marking and editing for spelling and punctuation 
 Separate editing times should be devoted to finding and correcting spelling and 

punctuation errors with editing partners. This should be done in purple pen. 
 If a teacher is marking they should correct all spelling errors from the previous year’s 

common exception word spelling list (or in Year 1 the red words from the class word 
bank) by writing a “sp” and children must be given time to correct them. 

 Teachers should mark all punctuation errors from the previous years curriculum with a 
circle and children must be given time to correct them. 
 

Marking and Feedback in mathematics 
 Teachers should review the learning every lesson and use this assessment to 

inform their planning for the next lesson.  This provides the next steps for 
learners. 

 Verbal ‘on the spot’ feedback by teachers and TAs is the most effective way of 
improving learning.   

 Learning and feedback should only be recorded if it supports learning.  There is 
no expectation to record for the purposes of providing evidence (e.g. by using 
‘VF’ or photographs). 

 
Marking 

 Adult marking and feedback should be in green pen. 
 Children’s corrections and self or peer marking should be in purple pen. 
 Correct answers should be acknowledged with ticks. 
 Incorrect answers should be acknowledged with dots and time allowed for 

children to make corrections. 
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 ‘On the spot’ marking or feedback by teachers, TAs or peers is the most effective 
way to progress learning but queuing for marking should be avoided as it is a 
poor use of learning time. 

 In the majority of lessons, children’s learning should be acknowledged (using a 
tick as the absolute minimum).  Marking grids should be completed when 
appropriate and more detailed written feedback, prompts and next steps 
should be recorded as necessary.  If these are given, time must be allowed for 
children to respond to marking. 

 
 
Support staff should identify when they have given a lot of support by writing S next to 
learning objective. If a section has been supported then an S will be indicated by the 
particular section of work. 
 
Suggested ways of giving “next steps” improvement prompts  
 
Reminder prompt 
e.g.  
‘Remember your personal target is to use capital letters at the beginning of each sentence. 
You did it 4 times– well done. Can you do it at least 6 times next time!’ 
Or question to answer – eg what does this number represent? 
 
Scaffolded prompt 
eg 
A type of comment that supports the child to move forward 
l/o to write a historical narrative 

  e.g. Can you describe the environment?…. Finish this sentence to add in some historical 
detail. 

The street was crumbling. The bombs had dropped last night and now…… 
 

 Models a choice of possible improvements, but asks if the child has an idea of his or 
her own. 

 
Example prompt 
eg 
l/o - to add exciting phrases 
These comments could be next to a simple phrase the child has written. 
Can you think of another phrase you could use to improve your sentence?’ 
eg Molly, breathlessly, tiptoed slowly towards the door.  
Or 
Molly, holding her breath in anticipation, crept towards the door. 
Use one of these or make up one of your own. 
 
Summative assessments - Tracking pupils progress across the curriculum – electronic mark 
book 
The Classroom Monitor “mark book” allows teachers to record their assessment of a child’s 
achievements in English and Maths and other subjects by making an assessment against the 
evidence statements in the Oaklands Assessment curriculum objectives. These statements 
match the Oaklands Curriculum expectations. 
In EYFS teachers assess against “Development Matters” and the “EYFS learning goals”. 
 
Teachers and support staff, if appropriate, should upload assessments against these criteria 
as they are achieved.  Assessments of how well each child has achieved the objectives taught 
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should be updated in classroom monitor weekly. Testing and other forms of assessment can 
be used to inform teachers judgements. 
The following code on classroom monitor is matched to the marking grid in books 
U – untaught 
T – taught 
P – partially met 
A – achieved 
M - mastered 
 
These electronic mark books can then be used to inform teachers planning for future learning. 
 
NTS tests 
 Each term children in Year 2-6 complete an NTS test in reading and maths. These nationally 
standardised tests help to inform teacher judgements. 
 
Summative assessments 
As judgements are added to classroom monitor, the software generates an overarching 
indicator of how well a child is covering that year’s curriculum.  
In order to ensure that our assessment data is accurate and supportive in teaching our pupils 
and is being effectively and consistently implemented by each staff member then the 
following school self evaluation strategies are used: 

 Moderation – between schools; whole school; inter school and inter year group 
moderation sessions with key questions. 

 Pupil progress meetings – meeting with senior leaders to moderate data, analyse 
progress and suggest and evaluate strategies for the whole class and target individual 
pupils – 3 times per year 

 Provision map review meetings- review the effectiveness of strategies given for 
individual pupils included in the provision map 

 
End of key stage testing –  

Reception, Year 2 and Year 6 end of key stage assessments or SATs are conducted and 
reported as laid out in DFE regulations. The phonics tests are also conducted according 
to regulations. The results of these tests are analysed and are used to inform school 
improvement planning priorities.  

 
Working with Parents/ or Carers 
 
Parents are a vital resource to support pupil learning.  Teachers meet with parents each term 
to discuss progress and give ideas to support home learning. Reports are completed half way 
through the year and at the end of the year. Summative assessments and targets to work on 
at school and at home are shared with parents in these reports. Provision maps identify key 
programmes to support learning for vulnerable pupils to close the gaps. Please see the 
Inclusion Policy for more details. 
 
This policy will be reviewed at least annually in light of improvements made through the 
Oaklands School Improvement Plan and changes in statutory requirements.
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 Resilience - 

Emotional strength 
and control to learn 

Reciprocity – social skills to 
learn from others 

Resourcefulness – cognitive 
skills and ability to use them 
to learn 

Reflectiveness – (strategic 
learner) 
organisational and 
analytical skills of 
learning 

Uncon
scious 

 Unaware of own 
emotions 

 Unaware of how 
emotions inhibit or 
support their 
learning. 

 Believes emotional 
reaction to learning 
is due to natural 
talent 

Eg if confident when 
learning something that is 
because they are better than 
another person  
If not confident then this is 
because they are worse than 
another person 
Does not believe that they 
can change ability to 
complete a task through 
hard work or learning. 
Compares themselves to 
others to gain measure of 
self esteem. 
Does not persist in a task if 
initial impression is that 
they do not know how to do 
it. 
Fear of failure dominates 
reactions to tasks 

 Does not believe that other 
people can support their 
learning. 

 Does not have non verbal 
communication skills – eg 
appropriate looking, gesture, 
facial expression 

 Does not listen to others 
 Doesn’t see need to explain 

thinking to others 
Or 

 Does not have language skills 
to be able to comprehend or 
interact with others 

 Unaware that can support 
own learning by making links 
with previous learning. 

 Dependent on teacher/adult 
to tell them what to do 

 Dependent on adult to make 
links between learning for 
them. 

 Passive learner/ learned 
helplessness demonstrated 

 Unaware that can break 
down tasks into smaller 
chunks 

 Cannot reflect back on 
learning to identify what is 
successful or not. 

 Does not know where to 
start when given a task 

 Waits to be told what to 
do 

 Does not understand aim 
for learning/ task 
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Consci
ously 
incom
peten
t 

 Aware of own 
emotions impacting 
on learning. 

 Does not know how 
to cope with 
emotions and stop 
negative impacts. 

 Knows should listen to others 
but doesn’t know how/ 
doesn’t understand words 

 Wants to explain own thinking 
to others but doesn’t have 
language/ sentence structure 

 early development of non 
verbal communication skills – 
eg looking at speaker, facial 
expression, gesture 

 knows that it is “good” to 
work with others but views 
this as “helping” others to be 
kind – not as a mutual 
learning experience 

 understands that could 
independently tackle learning 
but does not know how. 

 With prompting will use skills 
they own – eg phonics for 
writing/ basic number 
knowledge to start to tackle 
new learning tasks in these 
subject areas. 

 Aware that can break 
down tasks and can 
identify some aspects but 
cannot order them 

 Copies others even if 
unsure of final outcome 
aiming for. 

Consci
ously 
comp
etent 
1 

 Aware of some of 
own emotions – can 
identify them and 
can identify when 
they are feeling 
them. 

 Starting to know 
about different 
strategies to deal 
with some emotions 
so they do not 
negatively effect 
learning/well being. 

 Aware that need to look at 
who is talking to get other 
signals too. 

 Follows simple outline of 
another persons ideas 

 Responds to questions 
appropriately 

 Can ask a relevant question 
with prompting 

 Learning basic reading/ 
writing skills – 
phonics/comprehension skills 
– starting to use in learning 
with other subjects when 
directed. Eg humanities/ 
science explanation 

 Learning basic maths skills – 
starting to use in learning 
with other subjects eg science 
when directed. 

 
 Can verbally order a task 

if prompted along each 
step. 

 Can order different steps 
that have been given 

 Reflects back on learning 
and judge success but 
focuses on work 
completion rather than 
their improvement in 
understanding. 

Consci
ously 
comp
etent 
2 

 Aware of wide 
range of emotions – 
can identify them 
and identify when 
they feel them or 
when others might 
feel them. 

 Can separate 
feelings from logical 
decision making 

 Aware and can use 

 Has good eye contact with 
speaker 

 Uses verbal and nonverbal 
signals from speaker and to 
speaker to help understand 
what they are saying 

 Can take turns in conversation 
leaving space for others. 

 Checks in with audience to 
make sure that they 
understand what they are 

 Confident with higher order 
reading skills in set tasks – 
starting to apply them to 
learning tasks in other areas 

 Confident with applying 
mathematical knowledge to 
different problems and 
subjects if teacher prompts 

 Confident with applying 
writing skill and knowledge to 
new writing  tasks if teacher 

 Can identify key questions 
that need answering 

 Uses variety of frameworks 
for planning task when 
prompted 

 Starting to reflect back 
and identify change in 
understanding as 
representing learning. 

 Can identify when needs 
practice to become fluent 
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strategies that help 
them deal with any 
negative effects of 
emotions. 

 Can admit mistakes 
and will learn from 
them with feedback 
or prompting. 

saying 
 Asks relevant questions 
 Starting to integrate others 

ideas into own. 
 Understands that working 

with others enhances their 
learning. 

prompts. 
 Will make links between 

learning of different subjects/ 
areas with teacher prompts – 
eg recognising similarities and 
differences between 2 
historical periods or between 
different religions or countries 

in an activity with prompts 
 Can identify when not 

confident in aspect of 
understanding with 
prompts 

 Can identify when 
confident in aspect of 
learning with prompts 

Uncon
scious
ly 
comp
etent 

 Enjoys the feeling of 
struggling to learn/ 
solve a challenge. 

 Doesn’t doubt 
ability to learn it in 
the end so persists 

 Aware of feelings 
and uses strategies 
such as RISE and 
mindfulness 
successfully to 
quickly overcome 
negative effects on 
learning. 

 Will look for 
mistakes and is 
excited to learn 
from them  

 
 
Story telling mind games 
 

 Values all interactions as 
learning experience 

 Values other people and 
sources of information as 
resource to improve own 
ideas/ work. 

 Attentive listener 
 Questions and tests new 

information to validate it. 
 Discusses and debates ideas 

with others thinking about 
different aspects in 
conversation 

 Thinks about other people’s 
ideas and uses them to 
critically reflect on own ideas. 

 Assimilates others thinking 
into own ideas. 

 Communicates ideas 
efficiently and succinctly to 
others 

 Others are eager to engage 
them in discussion and believe 
that it will be for mutual 
benefit. 

  

 Independently uses good 
selection of reading/writing/ 
mathematical skills to find 
out how to expand learning 

 Independently uses 
knowledge from other 
subjects/ topics to enhance 
understanding of new 
learning. Eg knowledge of 
Roman civilisation compared 
to Ancient Greeks or Vikings or 
comparison between science 
topic knowledge 

 Independently chooses how to 
record and communicate 
learning from a variety of 
different known forms  

 Links learning from different 
subjects 

 Tackles unknown challenge by 
thinking of similarities with 
other learning. 

 Brings previous experience 
and knowledge to a new 
challenge without prompting 
– asks themselves ”where 
have I seen this before?” 

 Can identify the key 
questions that need 
answering and strategies 
for answering 

 Can break down complex 
task into simpler 
components 

 Uses variety of different 
planning structures to 
break down tasks 

 Can use plan to organise 
resources needed,  

 Uses plan as tool to 
remember different 
aspects of complex tasks 
and  

 Uses plan as prompt to 
reflect back on learning 
and improve it. 

 Can reflect back on own 
learning and identify when 
successful and why  

 Can reflect back on 
learning and identify when 
unsuccessful and why. 

 Can identify successful 
learning strategies used 
and transfer them to 
another task 
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Thinking Maps – after David Hyerle Thinking maps introduction  

 

https://knilt.arcc.albany.edu/Thinking_Maps_Mini_Course
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Basic brain function by Efrat Furst – Harvard neuroscientist and education professor.  

The function of the brain, in very general terms, is to receive signals from the environment, processes them and 
respond effectively to support the well-being and survival of the organism.  The information about what may be effective in a given 

situation is retrieved from the Long-Term Memory system that stores information from past scenarios. 

 

 

How is the information stored in long-term Memory? 

It is widely accepted on the basis of scientific findings that information is stored in neuronal patterns. Neurons are the basic functional 
unit of the brain, they communicate with each other by sending and receiving signals. By activating each other they form pathways and 
networks of synchronous activity. This is the basic mechanism of how the brain works. The information that we remember is stored in 
specific patterns of neuronal activity.  

 

The specific patterns are created during learning, stabilized and stored in long-term memory, and potentially, reactivated upon 
recollection. To illustrate with a simplified model of nodes (neurons) and connectors (synapses): the concept "Tiger" is represented as a 

https://sites.google.com/view/efratfurst/learning-in-the-brain#h.p__08JQMCAl-8B
https://sites.google.com/view/efratfurst/learning-in-the-brain#h.p__08JQMCAl-8B
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group of neurons that are simultaneously active (turquoise rectangle in the figure). This neural activity (representing the tiger) is 
associated through connections to other neuronal patterns (representing for example “Zoo”, "Predator", "Jungle", “Danger”, etc.) that 
together encompass what we know about tigers. To execute an effective response, the relevant information should be accessed, combined 
with stimuli coming from the outside world and manipulated. These actions are performed in a mental space called Working Memory. 
 
So – if we see a tiger in a zoo we would access our knowledge of tigers and zoos from long term memory and use it in working memory to 
probably admire the beauty of the tiger as we feel safe. However, if we see a tiger on our own out in the open, we would probably run very 
quickly as we know from long term memory that tigers can be dangerous. 
 
Remember that all children bring different levels of experience and therefore memory into the classroom. Some children won’t know the 
word for tiger – or won’t know it in English. Some children will have never seen a tiger. Other children might have read “The tiger who 
came for tea” and think that tigers live in England and come round to people’s houses; yet others will have watched David Attenborough, 
gone to a zoo, been to India and know a great deal of information from several sources. We need to be aware of children’s previous 
learning before we try and teach any new concept. One danger for teachers is that we assume children have knowledge to build on but 
unless they can link it together with what they are learning in the classroom it will not make sense and they will not remember. 
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Working Memory 

Working Memory is where all the mental processing takes place: real-time thinking: combining incoming information with retrieved 
information from long-term memory, manipulating them to create an output, usually in the form of a decision or action.  

The most prominent feature of the working memory system is its limited capacity: it is possible to handle only a small number of items 
simultaneously. Many are familiar with the 7±2 items limit (i.e. the normal range of items held in working memory is 5 to 9 items), but the 
capacity may be even lower and closer to just 4 isolated and unfamiliar items.  

But if the items are linked together then people can store more in their working memory. There is a difference between remembering 7 
unconnected letters – eg oezxiot compared to 7 letters in a word – eg kitchen. If we can help children link information into concepts then 
this frees up space in their working memory. 

 

 

Working Memory key features: 

1. It is where thinking takes place: connecting incoming new information with prior knowledge, and where both are manipulated.  

2. It has a limited capacity.  

3. Overload leads to information loss – either incoming information will not be processed, or an “in-process” item will be dropped for a 
new one. (known in educational circles as Cognitive load” – it means that we need to manage how much information we give to a student. 
Different students may have different levels of cognitive load depending on how much is stored in their long term memory) 

4. Processing in working memory is essential for long-term storage: it is the information’s “entry ticket” to the long term memory 
storage. 
 

https://sites.google.com/view/efratfurst/learning-in-the-brain#h.p_SQ8Cyi52RpNG
https://sites.google.com/view/efratfurst/learning-in-the-brain#h.p_SQ8Cyi52RpNG
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What kind of processing in working memory supports storage in long-term memory? 

Think of working memory as the reception counter to a big archive. The incoming information must be labelled and stored according to 
the standard system of organisation, otherwise it cannot be stored systematically and it would never be found.  

It follows that it would be useful to understand the principle of long-term memory organization in order to process the information in a 
similar way, so: 

 

https://sites.google.com/view/efratfurst/learning-in-the-brain#h.p_NIHX-F51fW0T
https://sites.google.com/view/efratfurst/learning-in-the-brain#h.p_NIHX-F51fW0T
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Working memory resources are highly limited, and yet meaningful processing is essential for storage in long-term memory. It is 
therefore important to use these resources effectively when teaching. There are many known effective teaching strategies, but a 
question that often comes up is when to apply each strategy for the best results? 

A model of memory follows that includes 4 levels: Knowing, Understanding, Using and Mastering.  

 

A model of building long-term memory representations 

1. KNOW 

The first stage of learning any concept is the initial encounter: when a learner first sees or hears a completely new concept (word, object, 
etc.) that was never encountered before, and is therefore not represented in the brain in any way (left panel). Following the first 
encounter, the new concept may be represented in the brain (right panel): connections (edges in turquoise) are formed between neurons 
to create a network. If this happens, the learner may be able to recognize this concept in the near future when it is explicitly presented 
again. It is possible to say that the learner knows this concept, but since it is a very low level of representation it may allow potential 
recognition but not much more.  

https://sites.google.com/view/efratfurst/learning-in-the-brain#h.p_Vu0KgOLVcNNX
https://sites.google.com/view/efratfurst/learning-in-the-brain#h.p_Vu0KgOLVcNNX
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2. UNDERSTAND 

Next, the now recognizable concept is explained, becomes meaningful. Meaning is generated when the new concept (Turquoise) is 
associated with other concepts (words, objects, procedures, etc.) that the learner is already familiar with (Dark Grey), in a way that makes 
sense to the learner. The learner now understands the meaning of the new concept. When we understand, we start to have a sense of 
how the concept may be useful... 

 

 
3. USE 

Next, it is crucial to practice what was learned to establish accessibility and function. The goal is to build pathways that will enable 
recalling the concept when needed, ideally over time, changing environment and various retrieval cues. Distributed and varied retrieval 
practice is the way to achieve that: when trying to recall the information, access pathways are built and maintained. When a network of 
related concepts is established, the learner is able to USE the stored knowledge.  



 

 

28 
 

 

4. MASTER 

When using the new concept is repeated over time, in various contexts and ways, we eventually get to a state of MASTERY: the former 
learner is able to use it easily and quickly, even automatically. This state of concept representation is described as a “Schema” (very well 
connected and practiced network of concepts). 

 

 

 

How much effort does it take? 

This four-stage model allows us to complete the working-memory long-term memory interactions picture: the level of representation in 
long-term memory determines how much mental effort is required to manipulate any "piece of knowledge" in working memory (e.g. 
when learning something new): 

 When a learner knows the concept, the only possible manipulation is recognizing it when presented. This is not very demanding 
(but also not very productive). An example is when we hear or read a new word that was recently learned and we don't know what it 
means (new vocabulary item, or a absolutely new concept). 

https://sites.google.com/view/efratfurst/learning-in-the-brain#h.p_el99Y1Nk9tgI
https://sites.google.com/view/efratfurst/learning-in-the-brain#h.p_el99Y1Nk9tgI


 

 

29 
 

 When a concept is understood (e.g. when the meaning is attached to the new word), then we can start to manipulate and use it, 
however to do so we need to continuously hold it in working memory, along with its meaning. This stage is quite demanding in terms 
of mental effort (cognitive load).  
 With effective practice (e.g. practicing the use of a new vocabulary word in sentences) it becomes easier to use the concept in 
practiced situations, and the load on working memory is reduced. The concept becomes useful.  
 Once the concept is mastered (e.g. when a word is fully integrated into everyday vocabulary), using it becomes effortless and 
automatic. It requires fewer working memory resources. In such situation, the available resources can be used for deciphering 
incoming information, even when it is complex. The overload is relieved.  

 
 

 

 

Long-term memory and working memory interactions 

It becomes clear how long-term memory and working memory interact when learning. The depth of processing in working memory 
influences the future potential representations in long-term memory and the levels of representation in long-term memory affects the 
working-memory capacity to handle additional information. When learners encounter a new concept, they must process it meaningfully in 
relation to already familiar concepts. However, the level of representation of these familiar concepts determines greatly how much 
resource is left for deep processing. The more established the knowledge is, the fewer processing resources are required, and the easier it 
is to process it deeply. Research shows that learning new information based on a well-established schema is quicker and easier 

4

.  

https://sites.google.com/view/efratfurst/learning-in-the-brain#h.p_-NLiHb-ATgB4
https://sites.google.com/view/efratfurst/learning-in-the-brain#h.p_-NLiHb-ATgB4
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Teaching with learning and memory in mind 

The model can help us select the most appropriate teaching (and learning) strategies for each phase, while considering: 

A) What is the teaching goal in terms of forming Long-Term Memory (LTM) representations (e.g: to establish understanding or to 
establish retrieval pathways) 

https://sites.google.com/view/efratfurst/learning-in-the-brain#h.p_SVzIG_eOTaYB
https://sites.google.com/view/efratfurst/learning-in-the-brain#h.p_SVzIG_eOTaYB
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B) How limited the Working Memory (WM) resources are, and how WM can be used to attain the goal defined in A? 

The illustration below attempts to depict the relevant LTM and WM considerations, and lists effective strategies aligned with the stage of 
learning: 

 

Memory and strategies for learning 
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Making Meaning: 

In the initial learning phase focus should be on creating meaningful connections to prior knowledge: explain clearly, discuss 'How' and 
"Why', give concrete examples. In this stage, just holding the learned information in mind may require most of WM resources, hence 
attempts to introduce more complex activities, may result in working-memory overload. Applying the concepts from the Cognitive Load 
Theory

5

 that emphasize ways to reduce undesirable load would be recommended.  

Teaching tips to help make meaning  

In your planning ensure that you: 

 Activate prior learning before the new concept introduced – revise what the children should have learned previously. This is a 
good assessment for learning session and will help the children remember concepts to link to this new information and so develop 
stronger schema. It will also help you pitch your lessons. 

 Clarify vocabulary so children are not cognitively overloaded. Display them with pictures and at least 2 worked examples so 
children can reference them in the classroom. 

 Explain one concept at a time – chunk the information given so it is manageable.  

Make sure the children are doing active learning – if they do not have to make an effort then they will not remember. This means that 
all children must complete the tasks themselves – scaffold the tasks so they are easier if they cannot complete them on their own.  

Remember – explain clearly, discuss “how” and “why”, give concrete examples 

 Use active learning techniques to impart information – often much better than powerpoint as children do not always attend. Eg 
drama; videos, models or other physical ways of representing the information as well as explaining it verbally. These are dual 
coding techniques – eg pictures and words to help them lay down a memory trace. For those children who are EAL or with SLT 
this will help them conceptualise without words – or pre-articulate. 

 Follow up with more difficult concepts in reading comprehensions - this way the children who are confident can get on and you 
can scaffold the understanding of those who have more cognitive load in learning. Eg need more support with vocabulary or need 
more concrete examples. 

 Ask the children to elaborate their learning in order to link concepts – eg get them to answer “how” and “why” questions  eg after 
a reading comprehension or in a game. 

 Ask the children to explain the concepts clearly – using structured representations, models, pictures, process diagrams or 
mindmaps can help them build a visual representation here. Use modelling and stem sentences to help them articulate these 
concepts too. If children need more support then partially fill in process diagrams or mind maps, or give them a selection of 
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answers and they have to select the right ones and place them in the correct order or in the correct box and then explain why they 
have done it. Every time they have to complete a task then they will be laying down a stronger memory trace so it is better to 
scaffold to relieve the cognitive load and free up working memory so they can process and get to deep learning. Once they have 
completed the scaffolded version then they might be able to complete the unscaffolded version later. 

 Be careful of overloaded children relying on staff or those more confident to “help them” complete a task - they are actually just 
doing the task for them. This means they will never make links in long term memory to form a schema and will never learn it. The 
child’s learning will go backwards and this is possibly the most damaging thing that can happen to that child’s education.  If you 
find this is happening then you must think carefully – and possibly also seek advice – on how to scaffold the work so they can 
access it. Support staff please flag to teachers if you find this happening. 

Read more about establishing understanding 
 
Effective Practice: 

In the Practice phase focus on using the information, building retrieval pathways to make it accessible for future use. In this phase it is 
recommended to focus on effective practice methods like retrieval practice (trying to answer questions, rather than reviewing answers) 
and distribute the practice over time, to make it more effortful. The effort is a big part of the reason these strategies are effective, it is also 
the reason they should be applied following the establishment of the knowledge in the previous stage. 

Teaching tips to help practice retrieving the information 

Plan in opportunities at the beginning of lessons to retrieve the information learned in previous lessons – you can use the following – 
make it more difficult the more times you do it. Providing times to remember key information with days, weeks and even months between 
each time of remembering strengthens the path to the memory. This is called spaced practice:  

 completing mindmaps from memory that they filled in before; (example of using visuals and words called dual coding) 
 completing annotations on diagrams given – and then asking them to draw diagrams for themselves (example of using visuals and 

words called dual coding) 
 completing cloze procedure together – then asking them to write the explanation out in full from memory. 
 ordering steps in a process – start with giving them the explanations and then give less and less detail so children have to write 

more themselves as they learn it better. 
 linking answers to questions – various levels of information completion depending on level of scaffolding needed. 
 low stakes quizzes – in class or can use various apps for this for homework  
 online games for rote learning – eg TT rockstars 

https://sites.google.com/view/efratfurst/understanding-understanding
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 provide children with different concrete examples or problems illustrating their learning in real life and ask to identify and solve – 
often used in word problems. If uses a variety of different learning from different lessons and topics across a subject then this is 
called Interleaving. It really ensures that children can access that memory trace from a variety of different places. 

 Truth game – answering whether statements are true or false. This encourages them to remember the details of their knowledge. 
Be careful with this one – it must have feedback from the teacher as if children’s learning is not accurate they might change their 
memory to include wrong information. 

 as children become more fluent then mix up definition work, true and false statements or “how and why” questions from different 
lessons – called interleaved retrieval practice. This means that they will recognise the knowledge out of context and this creates 
different and stronger pathways to the memory. 

Read more about retrieval practice 
 

Application 

This illustration stands for every level of learning: from simple concepts like words to more complex concepts that comprise any domain 
of knowledge. So this is actually a learning spiral: the process is repeated for every level, and if done effectively, then this level serve as a 
solid basis (well interconnected and easily retrieved) for higher-order learning. In this blog by science teacher Damian Benney you can 
see a practical example of how these ideas come to life in the high-school chemistry classroom, and here is the interpretation of Physics 
teacher Ben Rogers. 

Think about the following things when planning out your learning across the half term and in your lessons: 

 Chunking the information to manage cognitive load 
 Link new learning to previous teaching and learning – across years, terms and within each lesson of the unit so it builds together 

into a strong memory trace. 
 Clarify vocabulary so all children understand 
 include active learning activities with visual support when introducing concepts 
 include opportunities to retrieve the information from previous lessons as you build knowledge 
 make these opportunities to retrieve information more complex as children have more practice. 
 Incorporate ways of using the information gained in different contexts to strengthen the different ways that children can access 

that information. 
 Think about ways to use and apply the knowledge in other ways later in the year – eg in problem solving, comparing with other 

subjects, in homework 
 

If you finish quickly then use the link to EFRAT FURSTS WEBSITE to explore these ideas further.  

https://sites.google.com/view/efratfurst/retrieval-practice
https://sites.google.com/view/efratfurst/learning-in-the-brain#h.p_EVMF3-laeMMY
https://sites.google.com/view/efratfurst/learning-in-the-brain#h.p_EVMF3-laeMMY
https://www.google.com/url?q=https%3A%2F%2Fmrbenney.wordpress.com%2F2018%2F11%2F05%2Fdirect-instruction-cognitive-load-rosenshine-desirable-difficulties-and-responsive-teaching-and-thanks-to-tom_needham_%2F&sa=D&sntz=1&usg=AFQjCNF8EbfnViRpSbgcD1ccfHITvNl5Rg
https://www.google.com/url?q=https%3A%2F%2Freadingforlearning.org%2F2018%2F12%2F01%2Fapplying-efrat-fuhrts-model-of-building-long-term-memory-representations%2F&sa=D&sntz=1&usg=AFQjCNFkZhNOS8kWTF9ZTNeCmAIY39nqrg
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See her website below 
https://sites.google.com/view/efratfurst/teaching-with-learning-in-mind 
 

This reading can be found on staff only >staff meetings >cpd> 2021/22 or on TEAMS in the curriculum drive. 
 
 
 

https://sites.google.com/view/efratfurst/teaching-with-learning-in-mind
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Weekly Time-table Planner – example – each year group has a different plan depending 
on timetable 
8.45-
9 

Soft start – 
handwriting
/ mental 
maths 

Soft start - 
handwriting/ 
mental maths 

Soft start - 
handwriting/ 
mental maths  

Soft start - 
handwriting/ 
mental maths  

Soft start - 
handwriting/ 
mental maths  

9-10 Maths – see 
weekly plan 

Maths Maths Maths Maths 

10.- 
10.15 

Theme of 
week 
assembly - 
Tessa 

Assembly Singing 
assembly 

Assembly – 
star of the 
week 

KS2 
presentation 
assembly 
 

10.15
-
10.30 

B R E A K 

10.30
- 

English – 
see weekly 
plan 

English – see 
weekly plan 

English- see 
weekly plan 

English- see 
weekly plan 

English- see 
weekly plan 

11.30
-
11.45 
 
12.30 

Spelling – 
stage on 
scheme 

Spelling Spelling Spelling Spelling 

Science 
l/o 
 
 
Differentiati
on notes/ 
TA role 
 

Subject: 
l/o 
 
 
Differentiation 
notes/ TA role 
 

Subject: 
l/o 
 
 
Differentiation 
notes/ TA role 
 

Subject: 
l/o 
 
 
Differentiation 
notes/ TA role 
 

Subject: 
l/o 
 
 
Differentiation 
notes/ TA role 
 

1.30 L U N C H 

1.30 Guided 
reading – 
see plan 

Guided reading Guided reading Guided reading Guided reading 

2.00 Subject: 
l/o 
 
 
Differentiati
on notes/ 
TA role 
 

Subject: 
l/o 
 
 
Differentiation 
notes/ TA role 
 

Subject; 
l/o 
 
 
Differentiation 
notes/ TA role 
 

Subject: 
l/o 
 
 
Differentiation 
notes/ TA role 
 

Subject: 
l/o 
 
 
Differentiation 
notes/ TA role 
 

3.00- 
3.15 

Story/ 
handwriting 
l/o 

Story/handwrit
ing 
l/o 

Story/handwrit
ing 
l/o 

Story/handwrit
ing 
l/o 

Story/handwrit
ing 
l/o 
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Appendix C –marking grids 
 
Learning objective assessment grid  
Learning objective: Date  

 
 

Evaluation 

Success criteria Child Teacher/TA 
   
   
   

Next steps 
  

 
 
T - taught,  P - partially, A - achieved, M - mastered 
 
 
 
 
 
 
 
 
 


